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Integrated Arts Based Teaching !

Introduction 
 Integrated Arts Based Teaching is similar to Content Based Instruction in that teachers 
who use it have objectives for both the art forms used and the language the students are learning. 
However, in Integrated Arts Based Teaching these objectives go hand in hand, rather than one 
being subordinate to the other. A variety of art forms can be used, depending on the background 
and the interests of the teacher, but the performing arts are particularly well suited for developing 
communicative ability.  
 We will observe a class of 10 Korean third graders in an after school program. The 
students are high beginners who also study English at school. !
Experience  1

 There is a low level of chaos as the teacher comes to the front of the room. She asks the 
children to get ready to begin class. One students hides a toy behind her back, so the teachers 
asks for it. She introduces a tongue twister, which is written on the board (Stella has so many 
snakes! Slimy, slippery, solid snakes! Scary, scaly, spotted snakes! Sneaky, stealthy, striped 
snakes!). The students repeat the tongue twister. There are several consonant clusters that begin 
with S in the tongue twister. The teacher breaks down each sound into its component parts and 
the students repeat, before combining them. They repeat the tongue twister once together, then 
the class is broken into thirds. Each third repeats a line as the teacher walks around the room, 
listening to their pronunciation. The teacher asks questions about the content of the tongue 
twister, and the students call out their answers. 
 The teacher holds up a hand drawn picture of several monsters. She asks the students 
what they see in the picture, and several call out “monsters!” She asks them to tell her more 
about the first monster, so the students call out adjectives. She accepts their answers and 
occasionally recasts an answer, such as “worms” into the adjective form “wormy.” When the 
students use the male pronoun “he,” she questions what pronoun they should use for the next 
monster. 
 Next the teacher passes out different colored index cards with adjectives written on them. 
The students work in small groups to sort the adjective cards into groups.  As they work, they 
helps each other understand the unfamiliar words, and ask the teacher questions, which she 
answers. The teacher asks if anyone knows what these types of words are called. No one does, so 
she provides the word “adjective,” and writes it on the board. The students repeat the 
pronunciation several times. She asks what makes the words similar, and the students share their 
observations. She writes their answers on the board, shaping them into a definition. Next she 
passes out black index cards to each group and asks them to choose a category for each group of 
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words. The students write their categories on the cards. All groups write “color(s)” and “size(s)” 
for the first two categories, but for the last category, the groups have different answers: “touch,” 
“textures” and “what things feel like.” The teacher passes out a new monster drawing to each 
group. The students use the words on their cards to describe the new monsters to each other.  
 As the students work in their groups, the teacher writes song lyrics with blank spaces in 
them on the board. She ask the first group to bring their “color” cards up to the board. The 
students tape their cards into the blanks, following the teacher’s instructions, then sit back down. 
(Red and green, blue and orange, yellow and purple/ These are colors that I know and they’re all 
adjectives) The teacher points to the words as the students read. Then she sings the first line of 
the song. The students listen, and then repeat. After they have down this for each line of the song, 
the students sing the whole verse straight through. The next group brings up the “size” words, 
and they repeat the process. (Big and little, large and small, medium and huge/ These are sizes 
that I know and they’re all adjectives) This group has written “size” instead of “sizes” on their 
category card, so the teacher asks the class if there is only one size or many. The classes answers 
“many.” The teacher asks if they need to change the word sizes and they call out “yes.” She asks 
them how and they tell her to add an S. After they have sung the second verse, the third group of 
students brings up their “texture” cards. (Hard and soft, smooth and rough, bumpy and fuzzy/ 
These are textures that I know and they’re all adjectives) The teacher clarifies the meaning of 
texture and tells the other groups that it is okay if they chose a different word with a similar 
meaning. This time the students know the tune, so they don’t need to repeat line by line. They 
sing the song together. 
 The teacher passes out six purple cards and one pink card to each group. She tells them 
that they are going to write their own verses to the song. She asks each group to think of a 
category of adjectives and six words that fit into that category, and to write them on their cards. 
She monitors as the students work together, answering the students’ questions. She gives each 
table a piece of butcher paper with the lyrics written on it and asks the students to tape their cards 
into the blanks. Each group shares their verse with the class, and the students sing together. They 
applaud after each verse. 
 In the following classes, the students will draw their own monsters and use more 
adjectives to describe them, create movements to accompany the song lyrics, play a theatre game 
where they pretend to be different kinds of monsters, read a children’s book about monsters and 
write their own stories or poems about the monsters they drew.  !
Thinking about the Experience 
 Now, let us examine the principles underlying the teacher’s choices.  !
Observavtions Principles

Class begins with a tongue twister. Having a consistent routine helps students get into 
the right mind space for class. A vocal warmup 
loosens the speech muscles and helps students 
accurately produce the sounds of English.



The tongue twister contains language connected to 
the objectives of the class and repeated difficult 
sounds.

Pronunciation is important and integrated with 
language that the students will encounter later in 
class. While they practice the sounds, students’ 
schemata are activated, preparing them for the rest 
of the lesson.

The teacher asks questions about the tongue 
twister.

The learning potential of each activity should be 
maximized.

The teacher uses hand drawn pictures. There is no assumption of access to technology. 
All materials are made by hand, using minimal 
resources. Hand drawn pictures can be targeted 
precisely to the class’s needs, encourage 
imagination and are accessible to the students.

The pictures are of monsters. Using the imagination frees students from reliance 
on prior knowledge and social norms.

The teacher elicits a description, guiding students 
to use the target language.

Student generated language is used whenever 
possible. The teacher guides students to remember 
what they already know

The teacher repeats each word the students 
suggest. Sometimes she rephrases the idea slightly.

All ideas are valuable. Repetition shows that the 
teacher accepts the word and ensures that all ideas 
are heard by all students, with the correct 
pronunciation. Recasting helps students express 
their ideas grammatically. 

The teacher questions whether to use he or she for 
a particular monster.

Students are guided to question their assumptions, 
particularly those involving racism or sexism. 
Acceptance and diversity are valued.

Students work in groups. Group work encourages cooperation and 
maximizes students’ talking time.

Students help each other understand the words on 
their cards, but ask the teacher for help when 
necessary.

The teacher is a resource that the students can use 
to increase their knowledge about the language. 
Answering questions is important.

The teacher guides the students to create their own 
definition, which she writes on the board.

Socially constructed metalanguage is used 
whenever possible. Creating definitions using 
familiar words and concepts increases the 
likelihood that students will be able to relate to the 
metalanguage. Having students co-construct the 
definition encourages a sense of ownership. 
Writing the final definition shows that the teacher 
accepts the ideas and confirms correctness.

The teacher asks students what makes the words 
similar. 

Students are encouraged to make their own 
connections and observations.

Each group of students choose their own word to 
label each category. Different groups write 
different words.

There are multiple possible correct answers. 
Students are encouraged to express their ideas in 
their own words.



!
Reviewing the Principles 
 Let’s consider how teachers who use Integrated Arts Based Teaching would answer our 
10 questions. !
1. What are the goals of teachers who use Integrated Arts Based Teaching? 
Teachers who use Integrated Arts believe that the arts can be a powerful tool, helping students 
link their new language with their creativity, which helps them use the language authentically. 
The idea is that if students practice linking language to emotion and movement, they are more 
likely to internalize it and remember it in similar real-life situations. Fluency and automaticity 
are valued above perfect accuracy. The arts are also used to increase students’ excitement about 
learning a language. !
2. What is the role of the teacher? What is the role of the students? 
The teacher takes on the role of a director, providing the students with material that they then 
need to personalize. The teacher provides guidance and support as the students explore and 
internalize the language. The students are like actors, who practice the language in many ways 
before “performing” it.  !
3. What are some characteristics of the teaching/learning process? 

Each group is given a new picture, which they 
describe to each other.

Students must be able to apply their knowledge in 
different contexts. Giving new pictures tests 
whether students understand the concepts and 
ensures that they aren’t just matching words to 
pictures from memory. 

Students help tape their word cards into the lyrics 
on the board.

The same materials are used repeatedly, in a 
variety of ways.

They sing a song. Singing is enjoyable and aids retention.

The song uses a familiar tune, with new words. Songs should contain target language. Rewriting 
the lyrics to familiar songs lessens the cognitive 
load of learning the song and allows the student to 
spend more mental energy on the language.

Students work in groups to write new verses for 
the song.

Students are empowered to use their knowledge to 
create something new. Using English to express 
creativity is attainable. Personalization reinforces 
the material.

Students are given their own cards to write words 
on.

Student created materials are valuable.

They tape their own words into the sentence 
frames.

Scaffolding helps students be successful.

Each group shares their song with their classmates. 
They applaud after each verse.

Celebrating successes together strengthens the 
community.



The arts are used to support the language learning process. According to the Kennedy Center, 
“arts integration is an approach to teaching in which students construct and demonstrate 
understanding through an art form. Students engage in a creative process which connects an art 
form and another subject area and meets evolving objectives in both.”  While the performing 2

arts, such as music and drama, are particularly well suited to language teaching, visual arts can 
also be used. The teacher structures lessons so that the arts reinforce the language learning. 
Creative repetition of structures and vocabulary leads to their internalization. Students also learn 
about the art forms themselves and develop the vocabulary needed to talk about art. !
4. What is the nature of teacher-student interaction? What is the nature of student-student 
interaction? 
Student-student interaction is maximized whenever possible. The teacher is a facilitator and a 
resource for the students. She provides a model of appropriate behavior that the students are 
meant to adopt when they work with each other. Students are trained in giving kind and 
appropriate feedback and in helping each other solve problems. The entire group is seen as a 
community working towards shared goals.  !
5. How are the feelings of the students dealt with? 
In this approach, the feelings of the students are crucial and are integrated into the teaching. 
Students are taught to express their feelings using the target language, and practice using the 
suprasegmental aspects of pronunciation to communicate emotions. Care is taken to make sure 
that students enjoy the class and that the classroom is a safe space for creative exploration.  !
6. How is the language viewed? How is the culture viewed? 
The language is viewed as belonging to whoever uses it. Culture includes literature and the 
visual and performing arts, which the students are exposed to regularly. Culture is seen as 
evolving and expanding, so the students are encouraged to see their own creative work as art. 
Culture also includes the lifestyles of those who use the language successfully, both native 
speakers and proficient non-native speakers. The inclusion of non-native speaker cultural models 
is highlighted through discussions and through the use of texts written by non-native speakers. 
These can include material both from the students’ own culture as well as others from around the 
world. !
7. What areas of language are emphasized? What language skills are emphasized? 
The focus is on the discourse level. Individual vocabulary items and grammatical structures can 
be emphasized, but are then incorporated into larger texts. Pragmatics are also taught explicitly, 
especially through drama. The primary focus is on oral skills, although reading and writing may 
also be included. !
8. What is the role of the students’ native language? 
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While class is primarily conducted in the target language, the students’ native language can be 
used judiciously in single L1 classes. The teacher occasionally asks students to translate 
vocabulary or instructions for their classmates. If a word is particularly troublesome to define, 
but easily translated, the teacher may supply the translation in the native language for the sake of 
efficiency. When students become upset in class, they are comforted in their native language.  !
9. How is evaluation accomplished? 
Students are evaluated both on their process (the way they behave during rehearsals) and their 
products (their performances or other final pieces they create). Since practice is seen as essential, 
the assessment of the process stage focuses on students’ attitudes and collaborative skills, not 
their linguistic accuracy. Assessment of final pieces includes both language and arts-based 
criteria.  !
10. How does the teacher respond to student errors? 
Errors are corrected gently and at appropriate times. Parts of class are treated like rehearsals, 
where repetition and error correction are a natural, judgement-free part of the process. During the 
more performance-like sections of the class, the teacher may note errors to correct in the future, 
but does not interrupt or correct immediately afterwards. In general, accurate communication is 
seen as the goal, so if an error impedes understanding it is likely to be corrected. If an error leads 
to a sentence that is non-standard but still intelligible, it is likely to be left alone, unless the 
students are at a very high level. !
Reviewing the Techniques !
Tongue Twisters 
Tongue twisters are often used to begin a class. The tongues twisters usually include both sounds 
that the students have trouble with and content related to the language objectives of the class. 
The tongue twisters relax the students’ vocal muscles and are a non-threatening way to ease into 
speaking English. The students usually read as a group. If students are asked to read individually, 
they are given lots of practice first. !
Songs 
Songs are used to reinforce language learning objectives, and help students remember the 
material. The teacher reworks familiar tunes to fit the content of the lesson. This lessens the 
cognitive load for the students, who can spend more mental energy on the words rather than the 
melody. The language in the songs is as authentic as possible. When the songs are simple, 
students can add their own verses, which encourages them to see both art and language as 
something that is attainable for them. !
Movement and Dance 
Movement engages students and helps them embody their conceptual understanding. When 
possible, students create their own movements. Having physical representations of concepts 



(especially verbs and prepositions) gives students a mnemonic tool and lets the teacher check 
receptive comprehension without relying on productive language skills. !
Drama 
Drama helps students link the target language to their emotions and gives them an avenue to see 
and practice the pragmatic norms of the target culture. Scripted drama provides examples of 
realistic language use that students can practice and internalize, and improvisation encourages 
fluency. Rehearsal-like sections of class allow for natural repetition and for focused phonology 
practice. Theatre games are also used to reinforce learning.  !
Drawing and Visual Art 
Students and teachers both create their own visual aids to use in the classroom. Students might 
be asked to draw a picture based on a text they read or listen to, as a sort of visual dictation, or 
they could use their drawing as a starting point for producing language.  !
Literature and Creative Writing 
Literature shows students the beauty of the target language and should not be edited. Using texts 
written by non-native speakers helps students see their own potential, and helps students better 
understand other cultures. Creative writing encourages creativity and can be scaffolded to 
practice specific structures.  !
Conclusion 
 In this chapter we have explored the ways that creativity and the arts can be used to 
support language learning. Do you agree that it is useful to use the arts in this way? How 
important are students’ emotions to you? Does it make sense to you to help students link their 
emotions to their new language? If you agree that language is evolving and that our students are 
part of this process, how can you communicate this to your students? How should this be 
balanced with students’ needs to fit into preexisting cultural norms? !
Activities 
  
Check Your Understanding of Integrated Arts Based Teaching 
1. What does it mean for art to be truly integrated into a lesson?  
2. Teachers who use Integrated Arts Based believe that language and art are both constantly 

evolving and owned by those who use them. What in our example lesson supports this view? 
3. Integrated Arts Based Teaching can be done using a variety of art forms. Do you think it is 

better for a class to stick to one or two arts forms exclusively, or to use a mix of forms? Why 
do you feel this way?  !

Apply What You Have Learned About Integrated Arts Based Teaching 
1. Think of a familiar song. Adapt the lyrics to help students remember vocabulary or a 

grammatical structure. How can you keep the language authentic while also fitting the words 
to the tune of the song? 



2. Choose 10 verbs or prepositions. Create a distinct movement to illustrate the meaning of each 
word. What gestures can you use for words that are less obvious? How can you differentiate 
words with similar meanings? 

3. Choose a text written in English by a non-native speaker that is appropriate for the level of 
your students. How can you present this text to them so that they understand the writer’s 
linguistic background? Can you think of a writing task that they could do modeled off of the 
reading?


